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Abstract

The National Teacher Education Curriculum Framework (NTECF) of Ghana seeks to
nurture positive teacher identity among trainee teachers. However, since its inception in
2018, it appears studies have not evaluated this benchmark. Therefore, this study sought
to assess the professional identity of final-year trainee teachers in Ghanaian colleges of
education. Using a convenience sample of 1,560 final-year trainee teachers recruited via
WhatsApp, the study investigated the perceived professional identity of trainees by
collecting data using a Likert scale questionnaire. Data were analysed using descriptive
statistics and t-test. Findings of the study show that respondents perceived themselves to
have a high professional teacher identity (M = 4.33, SD = 0.46). Also, the study found a
statistically significant difference in the professional self-efficacy of trainee teachers in
favour of males t(1558) = 2.97, p = 0.003. However, there was no statistically significant
differences in trainee teachers perceived professional knowledge, and professional
commitment based on sex. The study concluded that final year trainee teachers in colleges
of education perceive themselves to possess a high professional teacher identity which
aligns with the expectations of the standards set for training of teachers where trainees
are expected to demonstrate positive teacher identity.

Keywords: Pre-service teachers; professional identity; teacher education; teachers
standards

INTRODUCTION

Teacher professional identity emerged as an area of scholarly interest in the 1990s
(Beijaard et al., 2004; Zhang & Wang, 2022). It is a concept that is viewed from varied
perspectives. Some scholars view it as a teacher’s self-image whereas others perceive it to
be the roles discharged by a teacher in his career (Ayinselya, 2020; Casanova-Fernandez et
al., 2022; Lamote & Engels, 2010). This suggests that teacher professional identity
encompasses their perceived-self and how they view themselves in terms of how well they
can discharge their professional mandate. This perceived self is a dynamic process which
evolves as the teacher encounters different experiences overtime (Beka & Gjelaj, 2025;
Huang & Wang, 2024; Widari & Jazadi, 2025). This is true for student teachers as well, as
they pursue their training programmes (Opoku, 2023). This transformation in one’s image
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is relevant to prepare them to assume professional roles in a fast pace era characterised by
complexity (Beauchamp & Thomas, 2009).

The professional identity of a teacher is constructed based on a number of factors.
These are situational, personal, professional, pedagogical and contextual factors (Abroampa
etal, 2025; Awuah, 2025). The personal factors that shape identity include, gender, beliefs,
values, age, self-image, among others. Also, subject matter knowledge, technological skills,
and pedagogical knowledge make up the professional attributes of the teacher. Macro level
factors such as educational policies, and school environment constitute the contextual
factors that shape teacher professional identity. Beyond these, there are other variables that
shape the professional identity formation of a teacher. On their part, Ampadu et al. (2021)
indicated that teacher professional identity is shaped by their teaching philosophy. To Beka
and Gjelaj (2025), teacher professional identity is influenced by variables such as their self-
efficacy, job satisfaction, self-image, professional development, perception of one’s role, and
the future perspective of the profession. This explains why Anku (2024) identified teacher
professional identity as a multi-dimensional concept. Meaning that it is a composite of
different attributes produced by many variables.

A number of studies have interrogated the influences of teacher professional identity
on other competences. These empirical studies have demonstrated that teacher
professional identity plays a key role in their professional competence, subject matter
mastery, and professional knowledge (Burn, 2007; Feser & Haak, 2023; Rushton et al,,
2023). These studies implied that the performance of a teacher in these essential domains
is shaped by their professional identity. It has direct impact on their endurance,
productivity, and commitment as well (Brooks, 2016; Cheng, 2008). Yu et al. (2025) also
established that teacher professional identity significantly correlates with their perceived
organizational support, engagement, and ego resilience as it helps them to handle stress.
According to Ncube and Ajani (2025), the construct is related to teacher pedagogical
practices, confidence, and motivation. It is therefore, an area of major concern in
educational research, and an important variable that shapes how teachers appreciate
methods, curriculum provisions, among others (Zeng & Liu, 2024). Overall, teacher
professional identity has become a predictor of their teaching efficiency (Ncube & Ajani,
2025).

Studies have also examined the role of teacher professional identity in teacher
preparation. Fritz cited in Ayinselya (2020) stressed the importance of teacher professional
identity in educational development by stating that no educational intervention will yield
the desired results unless teacher identity is given attention. Trainee teachers designated
identities have consequences on how they deliver in their actual professional practice
(Meyer et al., 2023). Beauchamp and Thomas (2009) identified teacher education to be the
starting point to instill teacher identity partly because it helps novice teachers to transition
into the profession properly (Casanova-Fernandez et al,, 2022). Experts continue to show
that teacher training is one means of developing professional teacher identity (Zhang et al.
cited in Zeng & Liu, 2024) particularly during teaching practice (Bansale et al., 2026; Opoku
etal, 2024; Kurniadi et al., 2025). Pre-service teachers’ interaction with course content and
their teaching practice experiences are designed to support the development of positive
teacher identity (Hill, 2022). In effect, Alamo and Llorent (2024) argued for teacher
education programmes to ensure identity development in their training.

In Ghana, the need for professional teacher identity is clearly espoused by the
Ministry of Education (M.o.E) (2017) which highlighted it as a key indicator for both in-
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service and pre-service teachers under the domain of Professional Values and Attitudes.
Particularly, trainee teachers are expected to develop positive teacher identity during their
period of training. Various interventions such as mentorship, development of teaching
philosophies, and continuous professional development are incorporated into the NTECF to
assist trainees develop positive identity which will position them as role models in the
community. Steenekamp et al. (2018) support the role of mentorship in the development of
professional identity among pre-service teachers. Likewise, Alzhrani (2023) gave evidence
to support how continuous professional development enhances pre-service teachers’
professional identity.

Regrettably, Opoku (2023) ascertained that professional identity development of pre-
service teachers in Ghana is being embraced and pursued amidst challenges. One of these
challenges is the concern raised by the National Teaching Council (NTC) (2025) regarding
a consistent decline in the professional knowledge of trainee teachers. This raises concerns
about the professional identity of these pre-service teachers as well. Atai and Khazaee
(2014) claim that professional knowledge and professional identity are interrelated
variables (Atai & Khazaee, 2014). Yet, studies on teacher professional identity have not been
given prominence (Ayinselya, 2020). Rushton et al. (2023) draw attention to the dearth of
scholarly investigations on the phenomenon in the global south. In Ghana, Anku (2024)
noted a gap in exploring teacher identity. Pre-service teacher professional identity is an
evolving intricate (Ogundapo et al, 2025) and slippery (Thomas & Mockler, 2018)
phenomenon that demands urgent attention. Investigating pre-service teachers identify is
timely because it is a way of informing teacher educators about relevant areas of concern in
teacher training (Irani et al,, 2020). This is necessary to bring about better reforms in
teacher education programmes (Avraamidou, 2014; Zhang & Wang, 2022). Since the
introduction of the Bachelor of Education programmes in colleges of education in Ghana,
studies have not examined the levels of trainee teachers’ professional identity.

Purpose of the Study

This study seeks to investigate the prevailing professional identity of final-year trainee
teachers in colleges of education in Ghana, as well as interrogate differences in their
professional identity. Specifically, the study seeks to find out the level of final-year trainee
teachers’ professional identity, and also find out if there is any statistically significant
difference in final year trainee teachers’ professional identity based on sex.

Theoretical Framework

This study conceptualises trainee teachers’ professional identity based on three dimensions
offered by Zeng and Liu (2024). These are, professional self-efficacy, professional
knowledge and professional commitment. Professional self-efficacy involves a trainee’s
confidence or personal judgement of his competences in relation to achieving learning goals
in the profession (Tschannen-Moran & Hoy cited in Lamote & Engels, 2010). According to
Marcia (1980), self-confidence or self-efficacy is any favourable attitude a person exercises
towards a given career which provides justification for a vocational decision. Professional
commitment also has to do with a trainee teacher’s psychological connection to the
profession (Van Hizen cited in Lamote & Engels, 2010). Lastly, professional knowledge
refers to trainee teachers’ competences in pedagogical, content, and curricular knowledge.
This includes their understanding of key educational policies and knowledge of learning
theories. These areas are identified as key domains in the NTECF of Ghana. They are also
outlined in the National Teachers Standards of Ghana as key indicates of competences which
teachers must meet before they are licensed to teach.
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METHODS

Research design

The research design for this study is the quantitative descriptive design. The descriptive
design allows researchers to describe conditions as they naturally occur through
quantitative or qualitative data collection (Amedahe & Gyimah, 2013). It for instance, allows
the use of questionnaire to collect data on perceptions, opinions, and attitudes for the
purposes of statistical analysis. Descriptive research allows for the description of these
conditions without manipulating the variables.

Specifically, the study relied on the cross-sectional design to compare the differences
in the professional identity of trainee teachers in terms of their sex. Generally, cross-
sectional studies yield ‘snapshot’ of prevailing characteristics of a population at a specified
time (Cohen etal., 2007). This makes it possible to examine the differences in characteristics
of the population on a given attribute.

Respondents

Participants of the study comprised final-year trainee teachers who were pursuing Bachelor
of Education programmes in colleges of education in Ghana during the 2025/2026 academic
year. Participants for the study were sampled using convenient sampling. A google link
containing questionnaire items was shared on official WhatsApp platforms for Teacher
Trainees Association of Ghana (TTAG). The study complied with ethical issues such as
consent, anonymity, and confidentiality. Instruction was given indicating that the study was
targeting only continuing students in colleges of education in Ghana. Participation in the
study was voluntary. A total of 1,560 trainee teachers took part in the study out of a target
population of 14,400 representing a response rate of 10.83%. This sample size is acceptable
based on Krejcie and Morgan (1970) sample size determination framework. Out of this
number, 706 (45.26%) were males whilst 854 (54.74%) were females. Also, 333 of the
participants were pursuing Early Grade Education, 450 pursuing Primary Education, and
777 pursing Junior High Education as presented in Table 1.

Table 1

Sex Distribution Across Programmes of Study

Count
Sex
Male Female Total
Programme Early Grade 83 250 333
Primary 196 254 450
Junior High 427 350 777
Total 706 854 1560
Instrument

The study relied on a five-point Likert scale questionnaire adapted from Zeng and Liu
(2024) for data collection. The original instrument has a total of 13 items with a reliability
of 0.939. All the 13 items were adapted where respondents were required to choose a
response for each item on a scale of 1 = strongly disagree to 5 = strongly agree which
reflected their professional identity. The instrument was categorised into three dimensions
namely; Professional Self-Efficacy, Professional Knowledge, and Professional Commitment.
The Cronbach Alpha scale of the dimensions of the instrument was found to be as follows;
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Professional Self-Efficacy: 0.785, Professional Knowledge: 0.726 and Professional
Commitment: 0.781. The overall reliability of the instrument is given as 0.886. These are
deemed to be good for research purposes. The minimum score for each of the dimensions
is 1.00 whilst the maximum score for each dimension is 5.00.

Data analysis

Data collected through the Google form questionnaire were imported into SPSS (version 27)
for analysis. The data were analysed guided by objectives of the study. Means and standard
deviations were used to analyse the levels of trainee teachers’ professional identity. The
levels were done according three ranges; 1.00-2.49 = low professional identity, 2.50-3.49
= moderate professional identity, and 3.50-5.00 = high professional identity. Also, the
statistical differences in trainee teachers’ professional identity based on sex was analysed
using t-test. For each of the three dimensions, mean of means of their respective items were
computed to arrive at the professional identity scores for the three dimensions. Also, the
overall professional identity score was obtained by computing the mean of means for all the
13 adapted items in the scale.

RESULTS AND DISCUSSION

Results

Research Question: What is the level of final-year trainee teachers’ professional
identity?

This section sought to evaluate the professional teacher identity of trainee teachers. Means
and standard deviations were obtained for each dimension of trainee teachers’ professional

identity, as well as that of their overall teacher professional identity. These are presented in
Table 2.

Table 2

Descriptive Statistics for Dimensions of Trainee Teachers’ Professional Identity

N Mean Std. Deviation
Professional Self-Efficacy 1560 4.45 .50
Professional Knowledge 1560 4.18 .55
Professional Commitment 1560 431 .55
Teacher Professional Identity 1560 4.33 46
Valid N (listwise) 1560

*** Interpretive Range Labels:

1.00-2.49 = low professional identity
2.50-3.49 = moderate professional identity
3.50-5.00 = high professional identity

From Table 2, the results show that trainee teachers who took part in the study
reported high professional identity for each of the three dimensions namely, Professional
Self-Efficacy (M = 4.45, SD = 0.50), Professional Knowledge (M = 4.18, SD = 0.55), and
Professional Commitment (M = 4.31, SD = 0.55). The overall Teacher Professional Identity
was also reported as high (M = 4.33, SD = 0.46). The lowest mean recorded by participants
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was in their Professional Knowledge. That notwithstanding, the results suggest that
participants perceive themselves to have high professional teacher identity in all the
dimensions.

Research Hypothesis: There is no statistically significant difference in final-year trainee
teachers’ professional identity based on sex.

This section explored the statistical differences in trainee teachers’ professional identity
between males and females. This was done by using t-test. The results are presented in
Table 3.

Table 3
Independent Samples Test for Differences in Trainee Teachers’ Professional Identity Based on Sex

Dimension Male Female T P Cohen's d
M SD M SD

Professional Self-Efficacy 4.50 478 4.42 .507 2974 .003 494

Professional Knowledge 4.21 .530 4.16 572 1.610 .108 .554

Professional Commitment 4.33 .549 4.29 .545 1.110 267 547

The results in Table 3 show that there is a statistically significant difference in trainee
teachers professional identity in terms of professional self-efficacy between males (M =
4.50,SD = 0.478) and females (M =4.42, SD = 0.507), t(1558) =2.97, p = 0.003. The decision
in terms of professional self-efficacy is to reject the null hypothesis. On the other hand, the
results show that there is no statistically significant difference in trainee teachers’
professional knowledge for male (M = 4.21, SD = 0.530) and female (M = 4.16, SD = 0.572),
t(1558) = 1.61, p = 0.108. Lastly, there is no statistically significant difference in trainee
teachers’ professional commitment for male (M = 4.33, SD = 0.549) and female (M = 4.29,
SD =0.545),t(1558) = 1.11, p = 0.267. The decision is to fail to reject the null hypotheses in
respect of both trainee teachers’ professional knowledge and professional commitment.

In terms of practical significance, the Cohen’s d for the three dimensions were found
as follows: Professional self-efficacy = 0.494; professional knowledge = 0.554; and
professional commitment = 0.547. The Cohen’s d values are moderate for each of the
dimensions. This suggests that there was no significant practical significance.

Discussion

The study shows that respondents reported a high professional identity for all the three
dimensions of trainee teachers’ professional identity. This shows that the respondents
indicated desirable professional identity for each of the dimensions. This study agrees with
the findings of Hong et al. (2018) who reported that majority of participants in their study
showed commitment for instance. The study however, contests the claim made by
Nyamekye and Zengulaaru (2025) that teacher professional identity is declining making the
profession least considered due to negative reputation in Ghana.

Marcia (1980) submitted that individuals who show strong identity are said to be at
the achievement status or foreclosure status. This is often attributed to high career
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exploration or pressure from parents and guardians. The high level of professional
commitment reported by participants in this study may indicate that many
participants have developed a positive sense of professional identity. Also, the high
professional identity reported by trainee teachers could be explained by the fact that in-
service teachers in Ghana have also reported high professional identity in previous studies
such as Akanzire (2019). In-service teachers who serve as role models to trainee teachers
could exercise influence on their mentees’ professional identity.

In terms of sex differences in the professional identity of trainee teachers, the study
found no statistically significant differences in pre-service teachers’ professional knowledge
and professional commitment based on sex. A similar account was given by Dalgic (2014)
and Lestari (2025) that sex has no major effect on the levels of teachers’ commitment. On
the other hand, the study contests the findings of Rubio-Valdivia et al. (2024) who found a
significant difference in pre-service teachers’ academic commitment in favour of females.
Cross-cultural differences could account for these conflicting findings. However, the study
found that male trainee teachers reported higher professional self-efficacy ahead of female
trainee teachers. This key finding is in contrast with Qin and Liu (2023) who reported that
female teachers had higher levels of perceived professional identity compared to males in
China.

Hitherto, low professional self-esteem of male teachers was partly attributed to
perceived gender stereotype confronting male elementary school teachers. This contention
finds context in the believe that world over, male elementary school teachers are criticised
for choosing teaching which is perceived as a feminine profession. This kind of traditional
conception or misconception affects the sense of professional identity of male teachers
(McDowell, 2023). Gao et al. (2025) as well as Qin and Xiao (2026) affirm societal bias
against male early childhood teachers particularly. Similar findings were reported in Ghana
where male early childhood teachers reported encountering stereotypes which affect their
professional identity (Abrompa et al., 2025; Boadu & Asiama, 2026).

The findings of this study present a new perspective which opposes the traditionally
held socially constructed narrative of perceiving elementary school teaching as a feminine
profession where males are reported to be facing stereotypes consequently leading to low
professional identity among male teachers. The first pillar of the National Teacher
Education Curriculum Framework (NTECF) (M.o.E, 2017) recognises these misconceptions
associated with programme specialism, which is a key barrier it seeks to address. Therefore,
findings of this study where there is a variance in trainees’ professional self-efficacy in
favour of males suggest that the NTECF is making positive strides in addressing these
misconceptions. Although societal stereotypes may partly explain these findings, the
present study did not directly investigate these factors.

CONCLUSION

Based on the findings of the study, it is concluded that final-year-trainee teachers in colleges
of education perceive themselves to possess high professional identity in all dimensions,
however with lowest perceptions in their professional knowledge among the dimensions.
This implies that the initial teacher education curriculum is meeting the stated expectations
in terms of fostering positive teacher identity in trainee teachers in colleges of education.
The study also concluded that male and female trainees reported variations in their
professional self-efficacy in favour of males. It is important to highlight that this finding

245



Indonesian Journal of Education and Pedagogy
Vol. 3 No. 2 (2026), pp. 239-250

ISSN: 3047-5619
Website: https://journal.yudhifat.com/index.php/ijoep
DOI: http://dx.doi.org/10.61251 /ijoep.v3.i2.427

probably gives indication that the NTECF is making positive strides in addressing
misconceptions associated with teaching where primary and kindergarten teaching is
misconceived as a feminine profession. Colleges of education should consider attaching
trainee teachers pursuing Early Grade and Primary Education programmes to partner
schools where mentors demonstrate positive professional identity for them to observe
during their Supported Teaching in Schools (STS) to further boost their professional
identity. In conclusion, this preliminary study has offered some evaluative evidence in terms
of the professional teacher identity of final-year trainee teachers in Ghanaian colleges of
education which is a key indicator outlined by the National Teaching Council of Ghana. This
gives insight to stakeholders on how trainee teachers perceive themselves with regards to
their professional identity.
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